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Abstract 

 

Instances of Harassment are increasing in our society day by day. Cyberbullying is one of the 

most disastrous of these harassments, which has ruined thousands of lives in our surroundings. 

The current study is intended to explore the causes, and effects of cyberbullying in higher 

education classrooms. For this purpose, the study used a qualitative research design. An 

interview protocol was developed and data was collected from a conveniently selected sample 

of 20 respondents from undergraduate programs. The collected data was read and re-read. 

Thematic analysis was carried out to identify the causes and effects of cyberbullying. It was 

revealed that the majority of the respondents are not known about the cyberbullying policy or 

helpline introduced by the government of Pakistan. One of the leading causes identified by the 

majority of the respondents related to cyberbullying is the use of digital technology generally 

and social media apps particularly. The study recommended the steps that might be taken up 

for policy and planning to minimize cyberbully among students. 
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Introduction   

We are living in the age of cyberspace; we cannot be farther from this commodity. The 

internet has made this world a global village, it is doubtlessly the origin of online connection. 

As the frequency of online connection is increasing diurnal, identically the ill-use of it is also 

increasing more and more. We unwantedly and with our will are involved in it. So, it’s up to 

us how we can educate our young blood to use it wisely. It is our first liability to teach our 

children how to act positively online. No matter how much someone is social and 

participating in online activities, it’s your responsibility to respect their private life, 

perspectives, and choices (Subaramaniam, er al, 2022). While scrolling online, sometimes we 

all forgot about our personal life, and probably every time we forgot about that person, his\her 

private life whom we are stalking online at that time (Meter et al., 2021).  

It is the misuse of technology. When we forgot about these two aspects, at that time we just 

got highly involved in harassing people online (Feinberg & Robey, 2009). The most 

catastrophic part of this online crime is, it leaves an unforgettable impact on the life of the 

person who is cyberbullied. The person unconsciously gets enrolled into the worst kind of 

anxiety and melancholy, that he\she feels that he is alone in the world (Kim et al, 2021). The 

reason why we need to take some rigid steps against this scourge is to save our young 

generation and all humanity. Because people are so connected with the internet and also on 

the internet (Hudson, 2016). Before that time, when online harassment became out of control, 

we need to make strict policies, rules, and regulations regarding the positive use of the internet 

(Notar, Padget & Roden, 2013).  

Cyberbullying or online blackmailing term is a pre-owned subject of discussion. Lots of 

scrutinizes have been done in this discipline to have a deep look at its root causes and effects.  

Online happening of the bullying can be felt as if everywhere you’re being attacked by, even 

it is same feeling inside home. It seems like no survival anywhere (Hoff & Mitchel, 2009). 

Long lasting effects of being cyberbully has many impacts on the person: Mentally – anxiety, 

uncomfortable, unwise, even scared or irritated, Emotional – feeling embarrassed or lost 

attention in the things you prefer before, physically drained, sleep apnea, or feeling stomach 

and headaches and breathlessness. The feeling of being mocked of or stressed by others can 

push people from not to speak or deal with problem rationally. In more extreme cases, 

cyberbullying can even lead to people taken step for suicide.  

Cyberbullying can affect us in many ways. But these can be overcome and people can regain 

their confidence and health (Strom & Strom, 2006). Previous research related to this rising 

problem has found lots of devastating effects which have just happened because of the 
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depression caused by this kind of indirect harassment. Cyberbullying is not only impacting the 

different perspectives of the life of the one who is being bullied but it also has impact on the 

victim’s family and story do not end here there is also evidences that it impacts the ones who 

do not get bullied but they are the witness of the instances of cyberbullying. However, at the 

same time it is evident that the effect of is detrimental to the victim of cyberbully and, of 

course, as a result of this all, the victim and his/her surrounding people may experience 

emotional issues that results in impacting their psychological health, social life and academic 

performance or overall wellbeing of the individual (Craig etal, 2020).  

As one generation before, they may not have ever get into cyberbully so it may be hard to 

imagine that only sharing few words can lead to a trauma for another person. It is evident 

from the literature that avoiding physical bully is somewhat difficult from that of cyberbully 

where only turning off device and blocking the bully can save you in getting involved more 

emotional, physical and social trauma (Brady & Vangelisti, 2017). But, unfortunately, it's not 

that simple as reported in the literature at places. While, it is pertinent to mention that the 

effects of physical bullying behavior is not to be ignored but if it is compared with cyberbully 

impacts, it is noted that cyberbullying can actually be much worse for the overall wellbeing of 

the individuals.. As a parent, it is needed to recognize a change in your child’s behavior and it 

is also up to you to understand the true impact of cyberbullying, so that you may find a way to 

guide your child in a supportive manner reacting to cyberbullying (Blmenfeld & Cooper, 

2010). 

The use of the internet is a part of everyday life. In present era people are so dependent on soft 

technology. Students, teachers, parents, and all professionals and job holders are bound to use 

cell phones for their online and physical work also. During Covid 19, the physical and social 

life of people was totally stopped. At that time, online classes for students and working from 

home was the last option for people. At such times, no one can avoid the internet or the use of 

the internet. Same as we cannot stop the misuse of a thing when it comes in touch with the 

common man. The same is the case with the internet and technology, as we are so much 

depending on tech, people are more interested in the online routine of other people and so they 

are interested in each other online more as compared to their physical social life. 

The Internet has been the most useful technology of modern times, which has enabled entirely 

new forms of social interaction, activities, and organizing. This has been possible because of 

its basic features such as widespread usability and access worldwide. However, it also causes 

undesirable behaviors that are offensive or threatening to others, such as cyberbullying. This 

is a relatively new phenomenon.  According to Belsey (2006), “Cyberbullying includes the 
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use of ICTs mainly e-mail, cell-phone gadgets, text and instant messaging, offensive content 

on web sites, personal blogs, online game rooms, video content platforms that provide facility 

to post any sort of message and also facilitate copying the image, content to bully later on” 

(p.1).  The current study was carried out to explore the causes, effects and suggest possible 

solutions to the cyberbullying in higher education. 

Method 

Study is qualitative in nature and interview protocol was developed to carry out the in-depth 

interviews of conveniently selected twenty (20) students. Interviews were taken in written 

script form that after reading and re reading thematic analysis was carried out three main 

themes were developed keeping in view the nature of the study. This includes causes, effects 

and solutions related to cyberbullying.  

Results  

Under the theme of cause and effects, respondents answered that there are following main 

causes of cyberbullying as mentioned in themes. 

Classroom Groups  

After Covid 19 WhatsApp groups in classrooms for the exchange of materials and discussion 

were created, one respondent (10) responded that “in formal group settings teacher was 

included and there was no problem but classroom informal groups sometimes caused 

disturbing messages exchange and it might be harassing”.  

No Reporting  

Another respondent (20) responded that “the cause of harassment was no reporting at 

any forum and therefore it kept on increasing”.  

Ignoring  

One respondent (13) said that “when there is harassing messages or clues were 

shared it is usually ignored by the person who ass being harassed and even if 

reported people ask and they were suggested to ignore to ignore that cause the 

increase in the repetition of such issues” 

Possible Solutions  

Likewise, Under the theme of possible solutions respondents stated that  

Table 1  
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possible solutions of bullying 

Strategies against Cyberbullying Frequency  

Know how to respond cyberbullying  9 (45%) 

inform family  3 (15%) 

Should block/ignore the bully 2 (10%) 

Should call the cyber helpline 2 (10%) 

Bully should be punished 10 (50%) 

Should identify bully 3 (15%) 

Should involve police 10 (50%) 

Cyberbullying is worst 9 (45%) 

Physical bullying is the worst 1 (5%) 

 

Table 1 depicts that 45% respondents claimed that they know how to respond the 

cyberbullying, 15% stated that family might be informed, 10% respondents stated that 

cyberbullying should be ignored, 10% said helpline should be called, 50% expressed that 

police should be involved and bully should be punished, 15% said bully should be identified, 

45% respondents declared cyberbullying as worst thing whereas 5% said physical bullying 

was worst. The data of table is presented in graphical form as under.  
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Figure 1   Bar chart, showing Strategies against Cyberbullying 

 

Moreover, many respondents expressed differently such as one respondent (11) responded 

that “hmmmmmm whenever I felt someone was trying to bully me, I instantly informed my 

parents that about the person who was cyber bullying me. Next time when call came my father 

handled the case” 

Another respondent (19) focused on “reporting to the police they said that the only solution to 

cyberbullying was the involvement of police in the case so that you might stay safe from 

bully” 

Discussion  

The research was carried out to explore the causes, effects and solutions to cyberbullying and 

it was found that mostly people were unwilling to give information that they have once or 

twice became the victim of cyberbully. They were not feeling comfortable sharing their point 

of view in detail. This is in line with the finding of the research carried out by Price and 

Dalgleish (2010) who reported that people avoid reporting the events of cyberbullying. Cyber 

Bullying is one of the reasons of lots of depression, and anxiety attacks while being bullied 

online, and they feel hesitant while sharing this issue with anyone (Rad et al, 2019). Online 

bullying is happening through the excessive use of the internet or you can say indirectly, by 
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the misuse of the technology. The study reported that platforms which are the main source of 

online bullying are social media apps like Facebook, TikTok, Instagram, WhatsApp, 

LinkedIn, Twitter and YouTube.  

Recommendations 

Further, the study made the following recommendations on the basis of findings that 

awareness might be given to students, and youngsters about cyber bullying or mobile 

harassment at schools, colleges, and universities, the findings of the study made 

recommendation that in educational institutes in cooperation with Pakistan telecommunication 

authority may have mechanism to detect such cases and discourage the use of apps for bully 

purpose.  
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Exploring Compliment Response Differences Across Gender 
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Abstract 

The aim of the present study was to explore the difference between the compliment 

responses used by male and female EFL speakers of District Sargodha. The target 

population was all master degree holders of Sargodha District in English Language and 

Literature. The sample population was selected conveniently from the students of M. 

Phil. of the Department of English, UOL, Sargodha Campus. Discourse Completion Test 

(DCT) was used as a tool for the collection of data. which contained compliments and 

the responses to those compliments in five different social situations. The responses to 

the compliments were designed following the taxonomies of Pomerantz (1978) and 

Holmes (1995). The findings reveal that there exists a gender-based difference with 

respect to complement response. 

 

Keywords: Gender differences, Compliments, Compliment responses, EFL Pakistani 

speakers 
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Introduction 

A compliment is an implicit or explicit speech act which assigns credit to some person 

through the agency of speaker. It may be the addressee or some other person referred to 

by the speaker. The purpose is to appreciate some quality or ability or skill which is 

considered good both by the hearer and the speaker. A compliment response is can be 

defined as “an utterance that people say after another person has praised them for ability, 

possession, appearance, or anything which are positively valued by participant”. The 

reason behind the compliments is the maintenance of interpersonal relations in a positive 

way. Holmes comments about compliments that these expressions are typical “social 

lubricants" which are used to generate or “maintain rapport" (1995: 118). Wolfson 

(2009) opines that in our daily life talk, the function performed by compliments is social 

interaction and Goffman (1967) believes that compliments can also be used for a host of 

other functions as well. Negotiation, sustenance or consolidation of social solidarity is 

the main purpose of the use of complements. In addition, Witherspoon (1980), opines 

that compliments perform multiple functions: exhibit sincere appreciation of positive 

qualities; play the role of greetings; help us to make apologies and assist us to say 

thanks. Consequently, compliments reduce the risk of face-threatening acts like scolding, 

reproach or entreaties. Holmes (1987) opines that basically compliments are used to 

perform effective as well as a social function. They are not used for referential or 

informative purposes. The channels for providing response to compliments vary from 

person to person and it is also viewed that like many other perspectives of gender 

differences, there exists dissimilarity in the use of responses to compliments among male 

and female speakers of a language. Holmes (1995) and Herbert (1990: 201) have 

conducted two important researches to show that there exists a difference between 

genders in the expression of responses to compliments. They informed that the lexical 

choices and syntactic patterns used by the two genders were different. Deducing from 

their findings, they made an assumption that the use of compliments by women serves 

the purpose of solidarity, while men generally perform certain face-threatening acts by 

using compliments. Their use of compliments is also marked by potential assertions of 

praise.  

In order to check the compliment response behavior, many studies have been conducted 

on native speakers of different languages as Mustapha (2003) finds out “women’s more 

concern for positive politeness” but little attention has been paid to foreign speakers of 

these languages to check their compliment response behavior. The article aimed to study 

this phenomenon in order to fill this research gap by exploring the compliment responses 

of male and female speakers of Pakistani English. It is hoped that the present study will 

give a new direction to the existing knowledge on compliments and this field of 

discourse will get fresh perceptions through this study. 
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Literature Review 

A lot of studies are there on compliment and compliment responses but there are very 

few researches studied the compliments between the different genders. Morales (2012), 

informed that male and female both have different opinions about compliment. Both 

have different perspectives on acceptance, rejection and evading compliments. Both 

groups focus on acceptance and exhibit little tendency to evade. Furko and Dudas (2012) 

collected data for a research on Hungarian undergraduate students and showed that 

Hungarian females respond acceptance to the compliments given by females, but males 

show no difference to female compliments. Urano (1998) did an influential research 

work on the compliment responses. He exhibited that South African and Arabic English 

speakers accept compliments while Asian language speakers reject the compliments. 

Chen (2003) did a study to explore the compliments. It was revealed by the findings of 

this study that majority of Chinese students do not accept and respond to compliments. 

Cedar (2006) conducted a study to make a comparison between the Thai speakers and 

native speakers of America. The study highlights that Thai speakers gave more negative 

response to compliments and reject while American native speakers accept the 

compliments and gave positive responses. Albert, Melissa. Xi Jinping (2013) did a 

research work on the Philippine English which revealed that a large number of responses 

of Philippines’ people were accepted. It amounts to 60 percent of the collected 

compliment responses. Another study that Heidari (2003) did was between male and 

female teenage children. This study concludes that Iranian females avoid compliments 

whereas males show acceptance. Teenage females give implicit answers and avoid 

explicit responses. They also said that attitude also varies across gender. According to 

Herbert (1990), females more frequently use the speech act of complimenting. He also 

concluded that it is women who are more complimented by men. In her characteristic 

study on compliment responses, Pomerantz (1978) tried to direct our attention to the 

dilemma experienced by the people making compliments: on the one hand, the pressure 

to appear to be socially approved in society forces them to agree with the compliment; 

on the other hand, they also want to elude self-praise. It means contesting constraints are 

faced by the addressees of compliments: if maxim of agreement is upheld by them, they 

are in fear of breaching the maxim of modesty; yet if they try to follow the maxim of 

modesty, they are in fear of infringement of the maxim of agreement (Leech, 1983). So, 

the recipients of compliments are bound to look for strategies for resolving this integral 

conflict, and this constraint has led us to the identification of a vast array of compliment 

response strategies for the management of this conflict. Pomerantz (1978) and Holmes 

(1995) both argue that for English speakers, the stratagems for reacting to compliments 

can be categorized into three general categories for practical purposes: (a) acceptance, 

(b) rejection (c) evasion/self-praise avoidance. The stance of many researches done in 

the field is to check how individuals exploit these strategies and the preferred ratio of 
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different strategies used by different nationalities, age groups, professions, strata and 

genders.   

Objective of the study 

Keeping in view the background mentioned above, the objective of the present study was 

to explore differences in compliment response behavior of male and female EFL 

Pakistani speakers. 

Hypothesis of the study  

There is no significant difference between male and female students with respect to 

compliment response. 

Research methodology 

It was a quantitative study and a questionnaire was used to get responses from the 

population in order to investigate the difference between the reactions to compliments 

used by male and female EFL speakers of District Sargodha. The target population was 

all master degree holders in English Language and Literature from Lahore University 

Sargodha campus. The sample of population was selected conveniently from the students 

of M. Phil. of the Department of English, UOL, Sargodha Campus. The sample size was 

ten male and ten female respondents. Discourse Completion Test (DCT) was used as a 

tool for the collection of data. A DCT (Discourse Completion Test) was developed by 

the researcher which followed the specimens of DCTs introduced by other researchers in 

the domain of pragmatics. The DCT used in the present study comprised compliments 

and the responses to these compliments in five different situations. All these scenarios 

incorporated a compliment on the performance/achievement of someone. Varying nature 

of relationships in terms of power and distance between the two participants of 

complimenting event (teacher-student, close friends, mother-son, strangers, unfamiliar 

peers) were focused by the researcher across the five scenarios. The purpose was to 

create multiple possibilities for responding to compliments. Following the taxonomies 

presented by Pomerantz (1978) and Holmes (1995), the researcher listed three different 

responses for each scenario: one acceptance- response, one rejection- response, and one 

evasion- response. The responses provided for each scenario were given a random order. 

The respondents were requested to select the response which they thought appropriate. 

Data Analysis and Results 

The responses selected by the respondents were categorized following the taxonomies of 

Pomerantz (1978) and Holmes (1995). Responses related to different categories were 

counted and compared using percentage. The table presented below shows the number of 

different categories of responses selected by male and female respondents: 
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Table 1  

Showing the frequencies of different categories of responses of both genders: 

Respondents Rejection Evasion Acceptance 

Male 08 22 20 

Female 05 19 26 

 

Table 1 indicates that among all the male subjects 8 respondents opted for evasion, 22 

respondents evasion, and 20 respondents acceptance. Among all the female subjects, 5 

respondents opted for rejection, 19 respondents opted for evasion, and 26 respondents 

opted for acceptance.                                                                                                                                          

 

Table 2  

Showing the percentage of responses: 

Respondents Total Responses Rejection Evasion Acceptance 

Male 50 16% 44% 40% 

Female 50 10% 38% 52% 

 

Table 2 shows that a total 50 male and 50 female subjects participated in the study. 

Among all the male subjects 16% respondents opted for rejection, 44% respondents for 

evasion and 40% respondents for acceptance. Among all the female subjects 10% 

respondents opted for rejection, 38% respondents for evasion, and 52% respondents for 

acceptance. 

 

Table 3 

Gender-based comparison of speakers’ discourse completion test (DCT) 

Gender  N  Mean  SD t-value Level of 

significance 

Male  50 167.64 63.13 3.03 0.04 

Female  50 188.13 41.91 

 

Table 3 reflects that t value (3.03) was significant at p< 0.05 for male and female 

respondents. It indicates that female students (M=188.13, SD=41.91) and male students 

(M=167.64, SD=63.13) are significantly different with respect to compliment response. 

So the null hypothesis “There is no significant difference in male and female students 

with respect to compliment response” is rejected. It can be concluded that female 

speakers give more response than male speakers to compliment responses. 
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Findings and Discussion 

The analysis exposed that the highest frequency of responses is that of agreement (40% 

of males and 52% of females) in the compliment responses. The findings also show that 

there exists dissimilarity between denial responses of male and female. The female 

subjects selected 10% rejection category while the male respondents selected 16% 

disagreement category. The same percentage of (06%) difference occurred in evasion 

responses of male and female respondents. The findings of this study indicate that in the 

process of responding to compliments, agreement category rises above other types of 

responses because of its highest frequency of occurrence (52%) in the compliment 

responses of female respondents while evasion responses are the most frequent (44%) in 

the responses of male respondents. Male respondents selected 40% agreement responses 

while female made up 38% evasion responses. 

The male respondents (16%) exhibited very little tendency to rejection responses and 

female have the least (10%) inclination to rejection of compliments. This finding leads 

us to the inference that in Pakistani culture both male and female exhibit a disliking for 

rejection of compliments. This finding refutes the findings of Urano (1998) unveiled that 

South African and Arabic English speakers accept compliments while Asian language 

speakers rejected the compliments. Pomerantz (1978) holds that rejection of 

compliments generally indicates some psychological problems such as low self-esteem. 

The lower tendency of rejection responses informs us that Pakistani EFL speakers are 

not victim of low self-esteem and they have the ability to enjoy the status of being 

praised. It also expresses their normal and balanced behavior which does not emphasize 

the maxim of modesty too far. However, there is a little difference between the 

percentage of rejection responses of female and male respondents. The 6% difference 

highlights that female have comparatively little tendency to rejection of compliments 

which reveals their capacity to face-saving acts as Mustapha (2003) observes that women 

show more concern for positive politeness. 

The highest tendency of acceptance (52%) responses selected by female unearth the fact 

that female are prone to flouting the maxim of modesty and upholding the maxim of 

agreement showing that they don’t avoid self-praise. However, the slight difference 

(02%) of acceptance and rejection/evasion also establishes that they do have the capacity 

of evasion to compliments. Male respondents exhibited comparatively lower tendency to 

acceptance of compliments which exhibits their greater avoidance of self-praise and their 

tendency to observing the maxim of modesty. Male and female speakers exhibit a little 

difference (06%) in the selection of evasion responses which tells us that both genders 

have tendency to avoid self-praise and uphold the maxim of modesty. However, it is the 

male who leads the game by showing 44% evasion responses as compared to female who 

exhibit only 38% evasion responses. The findings verify the assumption that, however 
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slight there does occur difference between the compliment response behavior of male 

and female gender as Mills (2003: 221) proposes that men and women “do not always 

operate in globally different ways but that there may be patterns to the way that the 

genders behave according to context and the gender of the interactants.”  

Conclusion and recommendations 

It is revealed from the findings of the present study that there exists a noticeable 

difference between the compliment response behavior of Pakistani male and female EFL 

speakers. The differences noted are slight and may have aroused out of variables other 

than gender. Socioeconomic status of respondents, their level of education as well as 

their age are some other variables that influence responses to compliments. Further 

research can be done on these variables to explore their role in comparison to gender in 

compliment response behavior. The findings refresh our understanding of the 

compliment response behavior of Pakistani EFL speakers but as this study is only limited 

to students of M. Phil. of the Department of English, UOL, Sargodha Campus, it does 

not take into account the cultural assumptions which inwardly work on the responses of 

the target population. The findings lead us to another assumption that difference in 

compliment response behavior is also embedded in cultural norms. However, we can’t 

deny the fact that gender is also a variable, though not the only one, which triggers 

differences in compliment response behavior. 
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Abstract 

The study partook in the thematic analysis of the statements of vision, mission, and core 

values of the top 10 universities of Pakistan from their web pages. Statements of vision, 

mission, and core values were accessed from universities’ web pages. Thematic analysis 

revealed that some of the themes in their vision, mission, and core values were common 

among universities; and indeed, they reflected a good posture of Pakistani nationhood. 

Conclusions were that the universities had their mission to make their students have high 

moral values, develop research orientation among them and be capable of thinking in a 

critical and creative way. It is recommended that universities should clearly define themes 

for vision, mission, and core values on their web pages as well as in their prospectuses. 
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Introduction 

The university education is considered investment for present and prospective cultural, 

economic and philosophical demands of society, by facilitating in instruction, research and 

knowledge extension. Students and researchers ought to be reasonable in understanding and 

introducing the history and thought or significance of the university. This is on the grounds 

that higher learning has been creating in better places in various forms. From these 

viewpoints, it will be reasonable to investigate and recognize the presence of different forms 

of higher learning foundations in the various corners of the world. The purpose and vision of 

the higher education institutes shape the policies and scholarly activities of all levels of 

education ranging from undergraduate to post Graduate. 

Vision statement 

According to Efil (2004) vision depicts which spot it needs to get and what the university 

needs to change over in the future and is the presence of a dream with respect to the future 

needs. As indicated by Zel (1997) vision is clear as joins current realities, dreams, 

expectations, openings, and fears, as look towards the odd to depict what's to come. Vision 

guides future expert practices and shapes. 

As indicated by Grusenmeye (2009) nobody was ever formed without a dream. It guides us, 

helps as an amazing helper for people around us and ourselves and gives us way and reason. 

In heading to move and genuinely direct a vision must:  

Be line up with the guiding principle of both the people and the university.  

Be effectively associated with and recognized by everyone engaged with the university.  

The reason for vision statement to define the university willpower, this vision statement 

explanation methodology the morals of the university just as morals communicates to the 

university head how things would be done however this statement don't gauge the lowest 

mark of the university. This statement is too interface the purpose and values of the 

university. Vision statement gives path to the bodies that how they can convey their best 

(Quinley, 1991), and any modification in it demand a strong theoretical and philosophical 

reason (Campbell & Yeung, 1991).  There are some normal philosophies that may be useful 

to us to build up a decent vision statement:  

Be inspirational 

Be decisive  

Be devoted 

Be unique 
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Be expressive 

Be genuine 

Be solid 

Outside universities have focused on scholarly and social assorted variety among 

understudies and staff which really advances globalization of instruction. Common support 

of research and educating is shared by higher level of remote institutes (Sridhar, & Sequeira, 

2007). 

Mission statements 

Mission is a motivation that offers arranged course for the university. It is additionally the 

proposition which conveys the plain hypothetical setting for the whole university. A mission 

conveys reasonable way and relations that can help as the base for strategies of sorted out 

effectiveness. A university can create a premise and shape on it feat its productivity by 

utilizing a mission statement of university as core interest. Three for the most important 

instruments of mission statements are inspected here: values, description of skills and 

purpose (Quinley, 1991). 

According to Tutar (2004), Mission statement of an institute is a set of aims that advantage 

the relationship to get a handle on its objectives and that immediate its arranged destinations. 

Mission statement has to be short, genuine, and solid. They should depict the determination 

of the university, open pitch of action of the university, characterize the people and 

university worked, and aside the needs support through university & quick the allowed 

responsibilities of university (DPT, 2006).  

A purpose of a solid mission statement is to consolidate all the person's occasions into the 

group alongside a university to line up the people. It also communicates to the university 

running whether they are duty effort is dynamic or important. The important effort of the 

university is described by a genuine mission statement. Mission statement has the value that 

it gives the uprising in any university from stage to stage (Quinley, 1991).  

As indicated by Campbell & Yeung, (1991), there are no inflexible and wild rubrics to create 

a mission statement what makes a difference best is that is typically be mindful so as to be a 

right replication. These following are some regular codes that we can follow to create a 

decent mission statement, 
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Create it as brief as expected  

Create it memorable  

Create it interesting to you  

Create it practical  

Make sure it's existing 

A statement of mission is an announcement of what is, a statement of vision is an 

announcement of what or how you might want impacts to be. A picture of the future you're 

attempting to make, what you have to be once you create up, what you need your university 

in future (Grusenmeyer, 2009). 

Universities and schools have extensive late strain to address morals inside their educational 

program however might not have reflected changes in their mission statement. Somewhat 

most schools have put forth attempts to take care of morals inside their educational plan. The 

contrast among strict and mainstream school missions is that strict schools tend to ‘define’ 

themselves as far as character improvement and along these lines, morals and character 

attributes are integral to their missions. This is the primary significant target of mission 

statement (Davis, et al. 2007). 

Vision and Mission Statement 

Vision and mission statements are the most habitually utilized the board apparatuses for vital 

anticipating the world (Bart, 2001), and should have three fundamental aspects being 

answered: What is our institute? What would it be a good idea for it to be? And, where 

would we like to be in what's to come?  

The achievement of the vital arrangement relies upon the right plan of strategic mission and 

vision statements, & interest in the definition. Strategic statements of mission and vision 

likewise add to making of institutional character. Statement of mission acquaints university 

with general society and recognizes it from different associations by underlining its 

exceptional attributes. It is deserving of note that universities established in various districts 

and under various conditions all have comparative strategic mission and vision statements 

(ÖZDEM, 2011). 

We regularly talk about statement of mission and statement of vision first, the basic unique 

foundation for both are our core valise. Core values stand the qualities and ethics on 

extremely center of atmosphere, and which we cannot move or lost (Grusenmeyer, 2009). 

Core Values 

Core values are our opinions and guide our performances. The performances we involve in 

what individuals around see us, alongside our abilities and activities. Our external 
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performances and abilities can change quickly and intensely through our lives, affected by 

our condition and guided by our increasingly stable basic beliefs and core values. When the 

values of a university are identified, it's most of the time valuable to rank them from 

additional to less significant (Grusenmeyer, 2009). 

All universities are diverse in certain manner private, public, land-award based and strictly 

subsidiary. However, these universities are similar in such a way that all have informative 

points. The directorial perspective and the enlightening information is a principle contrast 

that makes a university one of a different to another, similar to one university focus on 

instructing while other university center around research. Nevertheless, it is important for a 

university or higher educational institute to prominently interrelate its points (Quinley, 

1991). 

Rationale of the study 

The current study was about investigating into identities of Pakistani universities through 

their statement of vision, mission and core values as mentioned on their websites. The main 

purpose to conduct this research was to aware people of the importance of the statement of 

vision, mission and core values and to comprehend under which framework top Pakistani 

universities are working. There are researches related to the statement of vision, mission and 

core values like Bart, et al. (2001), worked on the relationship between mission statement 

and institutional performance. Similarly, Abelman, & Molina (2006) worked on vision and 

academic advising and Grusenumeyar (2009) worked on values & goals. Many researchers 

worked on the statement of vision, mission and core values separately; so, that is why to fill 

that gap there was a need to work on the statement of vision, mission and core values 

collectively because as per my knowledge gain through the internet, there is fewer 

researchers found that have worked on the statement of vision, mission and core values 

collectively in Pakistan. 

Research Questions  

These were the following research questions. 

i. Are vision statement, mission statement, and core values important for university? 

ii. How do vision statements help the student to choose the profession according to 

interest? 

iii. How do core values play role in character building of student?  

Methodology 

Qualitative research design has been used in this current study. Population used in the study 

was all national universities in Pakistan. Sample of the data included top 10 HEC ranked 
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national universities of Pakistan in 2015 to 2016. The data was collected from the web pages 

of top 10 HEC ranked national universities of Pakistan for the study. After when we collect 

the data, the data was organized, tabulated and analyzed by using thematic analysis method. 

Results 

The data regarding vision, mission and core values of top 10 universities of Pakistan was 

gathered and analyzed on the basis of common themes found in every aspect of basic 

infrastructure of universities. Thematic analysis was used and following results were 

obtained from the research based on the topic ‘thematic analysis of online identities 

reflection of Pakistani Universities’. 

Table 1  

 Frequency and percentage for themes of University vision  

S# Themes Frequency (%) 

1.  A World Recognized University 6 (19.99 %) 

2.  Leading Public University 5 (16.66 %) 

3.  High Moral Values 5 (16.66 %) 

4.  Economic Development 4 (13.33 %) 

5.  An Affordable Education  3 (9.99 %) 

6.  High Standard Education 3 (9.99 %) 

7.  Learner-Centered Research 3 (9.99 %) 

8.  Capacity Building of youth  3 (9.99 %) 

9.  Accessible to Society 2 (6.66 %) 

10.  Leading Institutions 2 (6.66 %) 

11.  Progressive and Prosperous country 2 (6.66 %) 

12.  Excellence in Education 2 (6.66 %) 

Table 1 describes the themes found in the vision statement of University. It is clear that some 

fundamental themes in vision statement are included (declared or undeclared) in every 

university theme at every level whether higher or fundamental. While table No. 1 shows the 

frequency of recurring themes present in all the top 10 universities of Pakistan like world 

recognized university which has frequency 6/30 (19.99 %). Likewise, manner some other 

common themes are also observed i.e. high moral values having frequency 5/30 (16.66%) 

economic development having frequency 4/30 (13.33%) and so on. All other themes have 

frequency 1/30 (3.33%) which shows that these themes are distinct for every university.  

The vision statement also found some themes which are very important for universities but 

they have very less frequency 1 (3.33 %). These themes are educational opportunities, 

learner-centered teaching, develop leadership, Centre of Excellence, Quality-Centric 
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Institute, Excellence in Research, Excellence in Development, Development of Muslim 

societies, Realize the national objective, National Security and Contributing to the Success.  

Table 2  

Frequency and percentage for themes of Universities Mission  

S# Themes Frequency (%) 

1.  Highest Moral Values 11(14.63%) 

2.  Research Oriented Institution 5 (6.66 %) 

3.  Thinking in a creative and critical way 5 (6.66 %) 

4.  Youth responsible role in community  5 (6.66 %) 

5.  Learning Environment  4 (5.32 %) 

6.  Highest Quality Endeavors 3 (3.99 %) 

7.  Leadership potential 3 (3.99 %) 

8.  Improve global visibility 3 (3.99 %) 

9.  Professional Excellence 2 (2.66 %) 

10.  Produce and Train Researchers 2 (2.66 %) 

11.  Make students able to meet the promising needs of the 

society 

2 (2.66 %) 

12.  Student seek knowledge logically 2 (2.66 %) 

13.  Academic Excellence 2 (2.66 %) 

14.  Execute Private and Public Sectors 2 (2.66 %) 

 

Table 2 defines the themes found in the Mission Statements of Pakistan’s top 10 

Universities. It is clearly stated that highest moral values are highly observed in all the 

universities, having frequency 11/75 (14.63%) and secondly youth responsible role in 

community; critical thinking and research-oriented institution all having frequency of 5/75 

(6.66%) while other mission themes like learning environment, quality education, improve 

global visibility & professional excellence etc. having frequency 4/75, 3/75 & 2/75 (5.32%, 

3.99% & 2.66 %) respectively. All other mission statements like human resources, 

technological leaders and so on are observed having frequency 1/75 (1.33 %). So, it also 

describes that mission statements having top priority in overall top 10 universities are 

observed in high frequency and percentage.  

There are some mission statement  themes which have less frequency 1 (1.33 %)  but 

important to improve the universities productivity such as Professional and Intellectual 

development of  Faculty, A holistic education with two fold benefit, matured  youth, positive 

contribution to public life, principles of merit, nurture talent, social skills, organize the 

curricular activities, collaboration  of students, arrangement of student’s events at national 
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level, best quality assurance strategies, technological leaders, encompassing activities, 

mobilization of the community, develop human resource, research and training in the field of 

life sciences. 

Table 3  

Frequency and percentage for themes of Universities Core Values  

S# Themes Frequency (%) 

1.  Islamic ethics 11 (55 %) 

2.  Scholarship 6 (30%) 

3.  Expressive Atmosphere 6 (30%) 

4.  Collaboration 4 (20 %) 

5.  Excellence in Education 2 (10 %) 

6.  Innovations for the Advancement 2 (10 %) 

7.  Presentations at Professional Conferences 2 (10 %) 

8.  Civil and Respectful Communications 2 (10 %) 

9.  Originality 2 (10 %) 

Table 3 explains the themes found in the core values statements of top 10 universities of 

Pakistan. It is clearly stated that Islamic ethics are highly observed, having frequency 11/20 

(55%) and secondly scholarship and expressive atmosphere frequency 6/20 (30%), while 

other core values like collaboration having frequency 4/20 (20%) and civil and respectful 

communications & innovations for the advancement &excellence in education and 

originality having frequency 2/20 (10%). 

All the other core values like humanistic ideals, fosters intellectual freedom, Value Research, 

Humanistic ideals and distinction in scholarship etc. having frequency 1/20 (5 %). So, it is 

also observed that some universities having no core values, only three universities have 

defined their core values. It is highly needed that universities should mention their core 

values as it may help students choosing the institute for their career building and 

development.  

Discussion 

The current study was designated for thematic analysis of online identities reflection of 

Pakistani Universities. In which vision statement, mission statement, and core values of top 

national universities of Pakistan were analyzed. A descriptive research approach with 

thematic analysis was used in the current study. The data was collected from the websites of 

the top ten HEC ranked national universities of Pakistan for the current study. After the 

collection of data, the data was organized, tabulated and analyzed by using the thematic 
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analysis method. 

Vision defines which place it needs to obtain and what the institute wants to become in the 

upcoming and is the expression of a dream concerning a future desired state (Efil, 2004). 

Table 1 also shows the frequency of recurring themes present in all the top 10 universities of 

Pakistan like world-recognized universities which has the highest frequency 6/30 (19.99 %). 

All other themes have frequency 1/30 (3.33%) which shows that these themes are distinct for 

every university. Outside universities have focused on a pledge to scholarly and social 

assorted variety among understudies and staff which advances globalization of instruction. 

Common support of research and educating is shared by a higher level of remote 

organizations (Sridhar & Sequeira, 2007). It was also noticed in the current research that 

world-recognized university having a high frequency.  

A mission statement is traditional ways of the setting of objectives that benefit the university 

to reach its goals and that fast its planned objectives (Tutar, 2004). It is clearly stated in table 

2 that the highest moral values are highly observed in all the universities, having frequency 

11/75 (14.63%). All other mission statements like human resources, technological leaders 

and so on are observed having frequency 1/75 (1.33 %). So, it also describes that mission 

statements having top priority in overall top 10 universities are observed in high frequency 

and percentage. The mission statement acquaints the university with general society and 

recognizes it from different universities by underlining its exceptional attributes (ÖZDEM, 

2011). We also observed in the current research that youth responsible role in the 

community, critical thinking way and research-oriented institution all having good 

frequency. 

Core values are the ethics and philosophies at the very middle of our character and from 

which we will not move or lost (Grusenmeyer, 2009). It is clearly stated in table 3 that 

Islamic ethics are highly observed, having frequency 11/20 (55%) and secondly scholarship 

and expressive atmosphere frequency 6/20 (30%). All the other core values like humanistic 

ideals foster intellectual freedom and distinction in scholarship etc. having frequency 1/20 (5 

%). So, it is also observed that some universities having no core values, only three 

universities have defined their core values. It is highly needed that universities should 

mention their core values as it may help students choosing the institute for their career 

building and development. Universities and schools of business have had extensive late 

strain to address morals inside their educational program however might not have reflected 

changes in their core values. Somewhat most schools have put forth attempts to take care of 

morals inside their educational plan (Davis, et al. 2007). We also noticed in the current study 

that Islamic ethics are highly observed in the core values of universities. 
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Conclusion 

Statements of vision, mission and core values have a very definite role in the development of 

any university. In the present research, vision, mission and core values of top 10 universities 

of Pakistan were gathered and further analyzed thematically. In the vision statement the most 

recurring themes were leading public university, high moral values and economic 

development 

While in the mission statement the most recurring themes were high moral value, research-

oriented institution, and thinking in a creative and critical way.  

In the core values the most recurring themes were; Islamic and ethics values, scholarship and 

expressive atmosphere.  

These themes were frequently observed in the statement of vision, mission and core values. 

All universities were similar at some points to develop our country economically and make a 

prosperous nation.  

The researcher concluded that the universities had a vision to make herself a leading public 

university with high moral values and being capable of contributing to the economic 

development of country. Likewise, the universities had their mission to make their students 

having high moral value, develop research orientation among them and be capable of 

thinking in a creative and critical way. As a core values, the universities intended to inculcate 

Islamic and ethical values and the scholarship in academic and research in an expressive 

atmosphere altogether.  

It is also observed that some universities have not mentioned their core values on web pages; 

only three universities have defined their core values. It is highly needed that universities 

should mention their core values as it helps students choosing the institute for their career 

building and development. It is also noticed that one top ranked university have not 

mentioned their vision statement on web page. 

Recommendations 

For the development of an educated nation, it is recommended to clearly define the statement 

of vision, mission and core values of universities. The statement of vision, mission and core 

values has a distinct role in the infrastructure development of any university according to the 

need of the hour. It is also recommended that universities should work on revisiting their 

statement of vision, mission and core values for the development of a successful nation. 
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Abstract 

This descriptive study aimed to explore the online learning experiences during Covid-19 

from the Perspective of University Students and Teachers. The sample for the study was 360 

with convenience sampling. Focus group discussion was conducted with university students 

to develop a questionnaire for students and an interview of university teachers about online 

teaching was conducted. The content and face validity of the instruments was ensured by 4 

experts. The data of 360 respondents were analyzed using percentage, frequency, and means. 

The study found that the majority of the students were satisfied with the online learning 

system and learned many skills. University teachers also learned multiple skills but faced 

barriers also during online teaching. It is recommended that university teachers should adopt 

strategies for motivating students to participate in class discussions. Moreover, online system 

can be made more effective if university students are given practical tasks to avoid copy-

paste issues in examination 
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Introduction 

Online learning has become a vital mode of delivering instructions when people at large have 

experienced various infectious diseases like Small POX, HIV, AIDS, SARS. Examining the 

severity and intensity of those diseases, it was observed that they caused huge and multiple 

losses and left serious repercussions on the psyche of human (Hasan & Bao, 2020). 

Problems of masses go infinite and uncontrolled after they suddenly are suddenly exposed to 

a challenging situation because of an unfamiliar pandemic. Similarly, Covid-19 is causing 

huge loss especially to the tutorial institutions which stopped the doors of the diffusion of 

information to the students. Because of this pandemic, government hurriedly took decision of 

closure of institutions across the country with strict orders and framed policies (Mueed, et. 

al., 2022). 

Resultantly, all academic activities including exams were suspended causing enormous loss 

to the career and learning of students. To shield the lives of people, government took 

decision of complete lock-down on 23rd March 2020 which eventually converted into smart 

lockdown on 9th May 2020. The children suffer in seeking knowledge from their homes. 

They’re always in danger of educational and career loss. Guzman and Malik (2020) assert 

that Covid-19 has caused terrific and complicated challenges to the world specially to 

developing nations like Pakistan. Presently, there isn't any well-designed policy framed to 

avoid wasting the economic and academic losses and confirm the continuity of these 

productive sectors during emergency or crisis (Ellis & Roberts, 2015). 

Online Learning 

Online education is a form of learning which uses technologies in specific contexts. 

(National Institute of Adult Continuing Education (Palvia, et al., 2018). Further Anderson, 

(2008) defines online learning as: The use of the Internet to access learning materials; to 

interact with the content, instructor, and other learners; and to obtain support during the 

learning process, to acquire knowledge, to construct personal meaning, and to grow from the 

learning experience. The word online learning points out “that the learner is at the distance 

from the tutor or instructor, that the learner uses some form of technology to access learning 

materials through Audio, Video, Text, Animations, and Live chats (Anderson, 2008). The 

definition close to this study is important to recognize the online learning experiences of 

university students.  

Synchronous & Asynchronous e-learning. It is learning that contains live communication 

done by online discussion, sitting in a classroom, or teleconferencing. Asynchronous e-

learning is a type of education that has a fixed set of deadlines; it allows scholars to learn 

independently. It is also one of the most common distance learning types because students 
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can communicate with each other through online bulletin boards and assigned work 

(Perveen, 2015).  

Hybrid e-learning. combines asynchronous and synchronous learning to form a structure 

where pupils are required to meet at a specific time in an internet chatroom or a classroom. 

With this platform, learners are required to complete their work at their own pace. Hybrid 

courses are often offered when learning institutes lack enough space to accommodate their 

entire program course (Singh, Steele, & Singh, 2021). 

Learning Experiences. The meaning is constructed and evaluated by learners of their 

learning environment. (Knowles, et. Al., 2020) Experience is when one, in this situation a 

student, involves in an activity and makes meaning of such activity. Abbiss (2008) provides 

an evidence technology-based example of this definition by articulating that students’ 

activities in computers and the understanding that they derive of these activities define their 

experiences.  

Online learning and Student satisfaction. In the background of online learning, it has been 

suggested that learner satisfaction is an important contributor to learner continuance; hence 

those involved in online learning should be concerned about maximizing learning 

satisfaction (Chaturvedi, 2021)).  It is also known that student satisfaction with online 

learning is a complex and multidimensional construct that includes a wide range of factors 

(Saadé & Kira, 2006).  

Factors Involved in Students’ Satisfaction during Online Learning. In analysis of the 

recent literature, a wide range of factors were found to contribute to student satisfaction with 

online learning, including clarity and relevance of assignments and communication, access to 

campus-based resources, accessibility of technical support, and orientation to the subject, 

technology, and technical tools (Palmer, & Holt, 2008). Online education required a 

commitment from learners to active learning that lectures did not – learners found it ‘‘hard to 

motivate themselves’’ or ‘‘difficult to priorities’’ and that it was ‘‘tempting to leave until the 

last minute’’ (Upton, 2006, p. 29). A variety of factors were recognized as potentially 

manipulating students’ performance and satisfaction levels with online learning, and it was 

concluded that, “Learners who are independent learners, persistent, organized in terms of 

time management, and motivated are good candidates for online education”, and, “Suitable 

preparation and support for both learners and faculty members in online education situations 

needs to be accessible” (Hollis & Madill, 2006, p. 74). In a study of ways to maximize online 

student satisfaction, factors identified that play a part in satisfaction of online learners 

included features related to perceived ‘fairness’ of assessment, and the effect of personal 



Online Learning Experiences during Covid-19:                                                                       33 

JESAR V-9(2); ISSN 2310-7901 (Print) 2409-7756 (Online) 

cognition, such as self-efficacy, computer confidence and locus of control. The most 

noteworthy factors found to influence learner satisfaction were student computer anxiety, e-

learning course quality, perceived ease of use, and variation in assessment (Sun et al., 2007). 

Barriers faced by student during online learning in Pakistan. In response to the COVID-

19, Pakistani authorities shut all educational institutes across the country on 13th March 

2020. The study process on a regular basis was stopped until the COVID19 crisis remained 

unchanged (Ali, 2020). 

The unpredicted change to online education became a measure of organizational agility, but 

deficiency of resources in educational institutions and the social marginalization of students, 

with inadequate access and accessibility of the internet and the lack of modern technology 

affected organizational responsiveness and students' ability to participate in online learning. 

Deficiency of proper interaction with teachers is another chief concern related with digital 

learning (Zhong, 2020). 

According to Paul, & Jefferson, (2019) learners faced the following challenges. First, 

students faced difficulty with the accurate adaptability with this style as interchanging from 

traditional classroom to computer-based training in a virtual classroom makes the learning 

and teaching experience completely different for them. Secondly, in different places of the 

country especially in the rural area’s internet services were expensive and hardly found, 

learners use mobile internet which disturbs the online connectivity due to weak internet 

signal in Pakistan. Thirdly, there are also technical issues like poor literacy on handling 

computers and mobile phone. Fourthly, time management has been an essential thing as for 

example Zoom can each time connect individuals online for 40 minutes, but learners take 

time to reply to the class due to some technical disturbances. Fifthly, it is tough for the 

instructors to manage feedback from every individual as well as to let them be involved in 

classrooms. Hence the core concern of this research was online learning experiences during 

COVID-19: Perspectives of university students and teachers.   

Objectives of the Study 

1. To explore the students’ online learning experiences during COVID-19. 

2. To find out the teachers’ online teaching experiences during COVID-19. 

Research Questions 

1. What are the experiences of students and teachers about classroom interaction 

during online classes? 
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2. What are the exam-related experiences of the students and teachers during the 

online system? 

3. What are the barriers faced by students and teachers during online classes? 

4. What are the skills students and teachers have learned during online classes?  

5. What are the overall experiences of students and teachers taking online classes?  

6. What are the suggestions from students and teachers, how can we improve the 

teaching-learning process? 

Methodology     

The research implies a mixed method approach. The population of the study was all the 

public and private university students and teachers. Convenience sampling techniques were 

used to select sample of 360 students and 11 university teachers. Researcher conducted 

structured interviews from eleven university teachers. A self-developed questionnaire 

containing 35 close-ended questions on 6-Point Likert Scale i.e., 1) Strongly agree (2), Agree 

(3), Slightly agree (4), Strongly Disagree, 5) Disagree (6), Slightly Disagree was used while 

open ended questions were about overall experiences while taking online classes and 

suggestions to improve the online system. The content and face validity of the instrument 

was ensured by 4 experts from the Department of Education. A pilot study was conducted to 

check the reliability of the instruments on 100 students. The Cronbach alpha value obtained 

was .720. 

Data Analysis and Results 

Students from university of Sargodha departments of social sciences, sciences, Arts and 

humanities, law, Engineering, IT and students from Gujarat University of Agriculture, 

Lahore University, Faisalabad University, Namal University Islamabad, and Mirpur 

University. Students from BS and Ph. D both male and female students were included. 

Students enrolled 2nd and 7th semester who were taking online class. Students belonging to 

urban and rural areas used Zoom for online classes. Those students were taking online 

classes have GPA range between 2.90-3.00 (43.3%) before online classes but after the online 

classes, most of the students GPA range between 3.50-3.60 (29.4%). 
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Data analysis and Results  

Table 1 

 Experience of Students about Classroom interaction during online 

S# Statements  Agree  Disagree  Mean 

1 During online classes when teacher 

asks me question, I keep silence.   

Frequency 158 211 
3.10 

Percentage 35.9% 64.1% 

2 After joining class, I start browsing 

google for entertainment.  

Frequency 141 219 
2.93 

Percentage 32.2% 67.8% 

3 My attention is diverted because beside 

taking class I perform the household 

task   

Frequency 234 126 

4.05 
Percentage 53.3% 46.6% 

4 
I join class even when I am travelling  

Frequency 242 118 
3.80 

Percentage 62.2% 37.8% 

5 Class does not start according to 

timetable 

Frequency 187 173 
3.46 

Percentage 45.8% 54.2% 

6 Teachers timely respond to my 

message/e-mail 

Frequency 258 66 
4.03 

Percentage 64.4% 35.6% 

7 
I feel online classes made me lazy. 

Frequency 317 43 
4.93 

Percentage 83.1 16.9 

The table 1 indicates that 35.9% students agreed that during online classes when teacher asks 

me question, I keep silence, but 64.1% students with mean 3.1 disagreed. 32.2% of the 

students responded that they were joining after class, I start browsing google for 

entertainment, but 67.8% students with mean 2.93 disagreed. 53.3% of students with mean 

4.05 agreed that their attention was diverted because beside taking class they had to perform 

household tasks but 46.6% of students disagreed. 62.2% of students with mean 3.8 agreed 

that they join class even when travelling but 37.8% disagreed. Only 45.8% students agreed 

that the class did not start according to timetable but 54.2 % with mean 3.46 disagreed. 

64.4% of students with mean 4.03 agreed that during online classes teachers just timely 

responded to their massage/mail, but of 35.6% students disagreed. Majority 83.1% students 

with mean 4.93 agreed that they feel the online classes made lazy.  
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Table 2 

Exam-related Experiences of Students during Online  

S# Statements  Agree  Disagree Mean 

1 During the online exam, I find correct 

answers by using other websites 

Frequency 154 205 
3.06 

Percentage 44.8% 55.1% 

2 During viva I get help form google to find 

correct answers 

Frequency 87 273 
2.38 

Percentage 29.5% 71.8% 

3 During exam, I often take screenshot of 

questions, to ask friends for correct answers. 

Frequency 123 237 
2.75 

Percentage 35.5% 64.3% 

4 I can use online exam system efficiently Frequency 236 124 
3.88 

Percentage 67.2% 32.7% 

 

Table 2 indicates the percentage, frequency and mean about exams related experiences of 

students. Many students 44.8% agreed that during online exam, they find correct answers by 

using other websites, but 55.1% students disagreed. 29.5% students agreed that during viva 

they got help from google to find correct answer, but 71.8% students with 2.38 disagreed. 

35.5% of students agreed that during exam, they often take screenshot of questions to ask 

friends for correct answers but 64.3% disagreed with mean 2.75. similarly, 67.2% students 

with mean 3.88 agreed that they can use online exam efficiently, but 32.7% students 

disagreed.  

 Table 3 

Students faced the Problems during Online  

S# Statements  Agree Disagree Mean 

1 I remain in continuous stress because 

class may start at any time 

Frequency 245 115 
4.37 

Percentage 68% 32% 

2 My eyesight is badly affected when I 

continuously see screen 

Frequency 279 80 
4.82 

Percentage 77.5% 22.2% 

3 Due to lack of confidence, I feel hesitant 

for asking question.   

Frequency 221 139 
4.49 

Percentage 61.3% 38.6% 

4 Due to online classes I cannot manage 

time for self-study.  

Frequency 232 128 
4.45 

Percentage 64.4% 35.6% 

5 I can easily bear expenditures of Wi-Fi/ Frequency  176 184 3.47 
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G/3G.   Percentage 48.9% 51.1% 

6 Non-availability of technological 

facilities (desktop, laptop, smartphone) is 

a barrier in taking online classes. 

Frequency 250 69 

4.41 
Percentage 69.5% 30.3% 

7 As a student I think online classes are 

costly. 

Frequency 244 116 
4.36 

Percentage 67.8% 32.2% 

8 I cannot understand the topic because 

teachers just read the slides and do not 

explain it.  

Frequency  160 200 

3.41 
Percentage 44.2% 55.6% 

9 My GPA /CGPA has improved due to 

online system  

Frequency 148 212 
3.20 

Percentage 41.1% 59.1% 

10 When I attend class at home, I am 

distracted due to noisy environment 

Frequency 233 212 
4.49 

Percentage 71.9% 28% 

11 Availability of online meetings make it 

easier for me to interact with group to 

complete task  

Frequency 

 
208 152 

3.82 

Percentage 57.8% 42.3% 

 

Table 3 indicates that 68% students agreed that they remain continuous stress because class 

may start at any time, but 32% students were disagreed. 77.5% students agreed that their 

eyesight is badly affected when they continuously see screen, but 22.2% students disagreed. 

61.3% of students agreed that due to lack of confidence, they feel hesitant for asking 

question, but 38.6% students disagreed. 64.4% students agreed that due to online classes they 

cannot manage time for self-study, but 35.6% students disagreed. 48.9% students agreed that 

they can easily bear expenditures of Wi-Fi/ G/3G 51.1% students disagreed. 69.5% students 

agreed that non-availability of technological facilities (desktop, laptop, smartphone) is a 

barrier in taking online classes, but 30.3% students disagreed. 67.8% students agreed that as 

a student they think that online classes are costly 32.2% students disagreed. 44.2% students 

agreed that they cannot understand the topic because teachers just read the slides and do not 

explain it, but 55.6% students disagreed. 41.1% students agreed that their GPA /CGPA has 

improved due to online system, but 59.1% students disagreed. 71.9% students agreed that 

during online classes they attend class at home, they were distracted due to noisy 

environment, but 28% students disagreed. 57.8% students agreed that availability of online 

meetings make it easier for to interact with group to complete task, but 42.3% students 

disagreed. 
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Table 4  

Students have learnt skills during Online.  

S# Statements  Agree Disagre

e 

Mean 

1 I have learned time management during 

online classes. 

Frequency 202 158 3.63 

Percentag

e 

55.9% 43.9% 

2 My listening skill have improved  Frequency 247 360 3.92 

Percentag

e 

68% 31.7% 

3 I can do my academic task independently  Frequency 243 206 3.97 

Percentag

e 

67.3% 32.6% 

4 My reading skills have improved Frequency 236 180 3.86 

Percentag

e 

65.4% 34.4 

5 I actively participate in discussion   Frequency 224 216 3.64 

Percentag

e 

62.2% 37.8% 

6 My speaking skill has improved Frequency 225 194 3.79 

Percentag

e 

62.5% 37.5% 

7 I can understand a topic by using different 

electronic sources. 

Frequency 274 148 4.19 

Percentag

e 

76.1% 23.8% 

8 I can search study material from internet 

more effectively than before.  

Frequency 285 75 4.35 

Percentag

e 

79.1% 20.8% 

9 I can use online platforms of learning much 

better now, which were unknown to me. 

Frequency 281 79 4.26 

Percentag

e 

78.1% 21.9% 

10 I can easily interact using different mode of 

classes (Zoom, Google meet etc.). 

Frequency 290 79 4.40 

Percentag

e 

78.1% 21.9% 

11 My typing speed has improved. Frequency 286 74 4.38 

Percentag

e 

79.5% 20.6% 

12 My MS office skills have improved (Word 

doc, PPT, Excel etc.). 

Frequency 280 80 4.35 

Percentag

e 

77.7% 22.2% 

13 My presentation skill has improved. Frequency 282 78 4.50 

Percentag

e 

78.3% 21.7% 

 

Table 4 indicates that 55.9% of students agreed that they have learned time management 

during online classes but 43.9% of students disagreed. 68% of students agreed that they have 

improved listening skill, but 31.7% students disagreed. 67.3% students agreed that they could 
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do their academic task independently, but 32.6% students disagreed. 65.4% students agreed 

that they have improved their reading skills, but 34.4% students disagreed. 62.2 % students 

agreed that they actively participated in discussion, but 37.8% students disagreed. 62.5% 

students agreed that they have improved speaking skill, but 37.5% students disagreed. 76.1% 

students agreed that they can understand topic by using different electronic sources, but 

23.8% students disagreed. 79.1% students agreed that they can search study material from 

internet more effectively than before, but 20.8% students disagreed.78.1% students agreed 

that they can use online platforms of learning much better now, which were unknown to me 

earlier but 21.9% students disagreed.78.1% students agreed that they can easily interact using 

different mode of classes (Zoom, Google meet etc.) but 21.9% students disagreed. 79.5% 

students agreed that they have improved their typing speed but 20.6% of students disagreed. 

77.7% students agreed that they have improved their MS office skills (Word doc, PPT, Excel 

etc.) but 22.2% students disagreed.78.3% students agreed that they have improved their 

presentation skill, but 21.7% students disagreed. 

Analysis of Open-ended Questions 

Table 5 

Barriers you Faced during Online Classes (You may Provide a List).  

S#  Frequency Percentage% 

1 Net connective issue 278 77.2% 

2 Noisy environment 41 11.4% 

3 Time management issue 22 6.1% 

4 Teachers do not provide ready 

material timely 

7 1.9% 

5 Costly 7 1.9% 

6 Lack of attention 5 1.4% 

 Total 360 100.0% 

Table 5 indicate that the 77.2% of the students faced net connectivity tissue, 11.4% faced 

noisy environment during online classes. 6.1 % students faced time management issue during 

online classes 1.9% of students claimed that teachers do provide ready material timely. 1.9% 

of students faced online classes were costly. 1.4% of students faced lack of attention during 

online classes.  
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Table 6 

Skills have you Learnt during Online Classes (You may provide a list). 

S# Skills Frequency Percentage% 

1 MS office work 92 25.6% 

2 Specking skill 74 20.6% 

3 Technical skill 62 17.2% 

4 Typing skill 28 7.8% 

5 Presentation skill 26 7.2% 

6 communication skill 21 5.8% 

7 Listing skill 16 4.4% 

8 Reading skill 15 4.2% 

9 Assignment work timely 12 3.3% 

10 Witting skill 1 .3% 

11 Confidence 9 2.5% 

12 Research work 4 1.1% 

 Total 360 100.0% 

Table 6 indicate that 25.6% students learnt MS office work skill during online classes, 20.6% 

students learnt specking skill, 17.2% technical skill, 7.8% typing skill, 7.2% presentation 

skill, 5.8% communication skill, 4.4% listing skill and 4.2% reading skill. 3.3% students 

learnt how to complete assignment work timely, .3% witting skill and 1.1% students leant 

confidence. 

Table 7 

Overall Experience while Taking Online Classes. 

S# Statements  Frequency Percentage% 

1 extremely bad experiences 239 66.4% 

2 Not satisfy 56 15.6% 

3 Physical is better than online classes 24 6.7% 

4 Explore skill 16 4.4% 

5 System study destroy 8 2.2% 

6 Wastage of time 8 2.2% 

7 GPA not improved 8 2.2% 

 Total 360 100.0% 

 

Table 7 indicate that during online classes, 66.4% of students have extremely bad 
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experiences, 15.6% students were not satisfied during online classes. 6.7% students 

responded that physical classes are better than online classes. 4.4 % students have explored 

their skills, 2.2% students responded that study system were destroyed, 2.2% students 

responded that online classes were just wastage of time and 2.2% students responded that 

GPA were not improved due to online system. 

8.  Suggestion of Students for better Learning during Online System? 

Students gave the suggestion to improve online system for classes as well as examination. 

“Teachers and students’ cooperation is needed to improve the interaction between them. 

Active class participation of most students can create an active learning environment and 

don’t provide MCQs type questions to students before exams.”  
 

There are many suggestions (1), online system is partially effective in Pakistan, so the exams 

and assessment are not justifying the standards of students. (2) there is dire need to train 

teachers to be emotionally stable during online classes, (3) teachers must provide course 

material to all the classes in advance as student may know the next topic and timely prepare 

themself.” (4) Government should provide internet cost to student and teachers should 

schedule class at fixed time (5) Online lectures should not be just reading slides. Students 

should actively participate in online classes. (6) If students are good in self-studies, then may 

be gain good CGPA otherwise if students do not focus on own studies than loose CGPA so 

my suggestion is that students should focus on self-studies. 

Analysis of Teachers Interview about Online Teaching  

Table 9  

Classroom interaction of the students during online classes 

S# Classroom interaction  Frequency Percentage 

1 Students were absent and didn’t respond timely. 10 90% 

2 Teachers use different activities to involve the students 

in the class. 

10 90% 

3 Students who participate in physical classes also 

participate in online classes. 

7 63% 

4 In online classes eye contact was missing with student. 9 81% 

5 It depends on the subject nature as well as teacher 

expertise that how well he/she is engaging in online 

teaching and learning. 

8 72% 
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6 To involve the students’ teachers should also take the 

surprise quizzes. 

7 63% 

7 Online class is much better to control over it than 

physical class. 

5 45% 

8 Due to internet connectivity issue teachers use 

asynchronous mode of teaching. 

9 81% 

9 Online classes cannot replace the traditional classes.   9 81% 

 

The table 9 indicates that 90% of the teachers responded that students were absent and didn’t 

respond timely in online classes. 90% teachers responded that they were use different 

activities to involve the students in the class. 63% teachers responded that students who 

participate in physical classes also participate in online classes, but some students voluntarily 

participate in online classes. 81% teachers responded that in online classes eye contact with 

students was missing.72% teachers responded that it depends on the subject nature as well as 

teacher expertise that how well he/she is engaging in online teaching and learning. 63% 

teachers responded that to involve the students’ they should also take the surprise quizzes for 

time limit after specific time it will expire in this way, we make interactive session. 45% 

teachers responded that online class is much better to control over it than physical class.81% 

teachers responded that due to internet connectivity issue they use asynchronous mode of 

teaching. 81% teachers responded that online classes cannot replace the traditional classes.  

Table 10  

Exam related experiences faced by the teachers during online classes  

S# Experiences  Frequency Percentage 

1 Not satisfactory  10 90% 

2 Development of 100 MCQs was a big problem 9 81% 

3 Quality of 100 MCQs was not assured. 11 100% 

4 Teachers need to prepare their paper before time due 

to non-availability of time slot. 

9 81% 

5 Students’ grades have improved due to objective type 

or papers, 

9 81% 

6 Cheating margin increased  10 90% 

7 Students shared their papers with other groups 10 90% 

8 Not best performances in Viva 10 90% 

9 Search from internet and solve paper 11 100% 
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10 Students were given midterm in the form of 

assignment. So, there is no option of cheating.  

11 100% 

 

The table 10 indicates that 90% of the teachers’ responded that the online exam was not 

satisfactory. 81% of the teachers’ responded that the development of 100 MCQs was a big 

problem. 100% of the teachers’ responded that quality of 100 MCQs was not assured. 81% 

of the teachers’ responded that they need to prepare their paper before time due to non-

availability of time slot. 81% of the teachers’ responded that students’ grades have improved 

due to objective type or papers. 90% of the teachers’ responded that Cheating margin 

increased. 90% of the teachers’ responded that students shared their papers with other 

groups. 90% of the teachers’ responded that students were not best performances in Viva. 

100% of the teachers’ responded that students were search from internet and solve paper. 

100% of the teachers’ responded that students were given midterm in the form of 

assignment. So, there is no option of cheating. 
 

Table 11  

Skills have learnt teachers during online teaching.  

S# Skills learnt during online teaching. Frequency Percentage 

1 Technical skills like using Google meet, zoom etc. 9 81% 

2 Soft Skill, how to make a Slides Share Presentation and 

manage the material 

8 72% 

3 New software and new communication tool 7 63% 

4 Time management skill during online class. 8 72% 

5 Brings improvement in their teaching styles 9 81% 

6 learned new activities to involve the students during 

online classes 

8 72% 

7 Using various activities for exam giving reading task 9 81% 

8 To motivate students to speak up and participant in 

class. 

9 81% 

The table 11 indicates that 81% of the teachers’ responded they learned technical skills like 

using Google meet, zoom etc. 72% of the teachers’ responded they learnt that Soft Skill, how 

to make a Slides Share presentation and manage the material. 63% of the teachers’ responded 

that they learnt new software and new communication tool. 72% of the teachers’ responded 

they learned time management skill during online classes. 81% of the teachers’ responded 

they brought improvement in their teaching styles. 72% of the teachers’ responded they 
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learned new activities to involve the students during online classes. 81% of the teachers’ 

responded they are using various activities for exam giving reading task learned new. 81% of 

the teachers’ responded they motivate students to speak up and participant in class. 

Table 12  

Barriers faced the teachers during online teaching. 

S# Barriers faced during online teaching. Frequency Percentage 

1 Online teaching was an adaptability issue  6 54% 

2 Teaching from home was a difficult task 9 81% 

3 Class control, Internet connectivity issue 8 72% 

4 Excuses form students that they are unable to get 

connected 

10 90% 

5 Time management and student engagement in 

classroom. 

7 63% 

6 Whole class is present in the online class but when 

you ask questions to any student, he or she is not 

present in the class. 

10 90% 

 

The table 12 indicates that 54% of the teachers’ responded that the online teaching was an 

adaptability issue .81% of the teachers’ responded that teaching from home was a difficult 

task. 72% of the teachers’ responded that class control, Internet connectivity issue. 90% of 

the teachers’ responded that excuses form students that they are unable to get connected. 

63% of the teachers’ responded that time management and student engagement in classroom. 

90% of the teachers’ responded that whole class is present in the online class but when they 

are asking questions to any particular student, he or she is not present in the class. 
 

Table 13  

Overall experience while online teaching. 

S# Overall experience while online teaching Frequency Percentage 

1 Overall experience was not good 10 90% 

2 Communication with the students was very low 10 90% 

3 Students are not present in the class is very disturbing 9 81% 

4 If students are no motivation, teachers cannot teach on 

proper level 

10 90% 

5 We must design it for the upper level where the students 

are very much interested to get the education in distance 

learning mode. 

7 63% 

6 Students who are serious in their studies and want to 8 72% 



Online Learning Experiences during Covid-19:                                                                       45 

JESAR V-9(2); ISSN 2310-7901 (Print) 2409-7756 (Online) 

learn something learn a new skill, but non serious 

student did not learn. 

7 Overall experience shows that online teaching learning 

cannot replace traditional learning.  

9 81% 

 

Table 13 indicates that 90% of the teachers’ responded that overall experience was not 

good.90% of the teachers’ responded that the communication with the students was very low. 

81% of the teachers’ responded that students are not present in the class is very disturbing. 

90% of the teachers’ responded that if students were not motivated, teachers cannot teach on 

proper level. 63% of the teachers’ responded that we must design it for the upper level where 

the students are very much interested to get the education in distance learning mode. 72% of 

the teachers’ responded that students who are serious in their studies and want to learn 

something learn a new skill, but non serious student did not learn. 81% of the teachers’ 

responded that overall experience shows that online teaching learning cannot replace 

traditional learning.  

Table 14   

Suggestions for the improvement of online teaching/learning  

S# Suggestion, to improve online teaching/learning  Frequency Percentage 

1 We should mentally prepare the student for online 

learning to get benefit from it. 

6 54% 

2 We should motivate students for learning rather than 

get numbers in exam 

8 72% 

3 Teachers should learn some training on how to 

involve students in online class 

7 63% 

4 Teachers can ensure that all students are directly link 

and present in the class. 

7 63% 

5 Every university needs to improve their Learning 

Management System (LMS) 

9 81% 

6 Universities pay for the online platform for learning 8 72% 

7 There must be a consent observation during online 

classes like outsiders from university authority come 

to observe the teaching and learning process 

6 54% 

8 Teachers’ material must be evaluated on learning 

website of universities. 

6 54% 

9 Teachers must be answerable for what they are 

teaching 

7 63% 

10 There should be check and balance on students during 

exam. Improve it by adding different mode of 

examination. 

8 72% 
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The table 14 indicates that 54% of the teachers’ responded that they should mentally prepare 

the student for online learning to get benefit from it. 72% of the teachers’ responded that we 

should motivate students for learning rather than get numbers in exam. 63% of the teachers’ 

responded they should learn some training on how to involve students in online class. 63% of 

the teachers’ responded they can ensure that all students are directly link and present in the 

class. 81% of the teachers’ responded that every university needs to improve their Learning 

Management System (LMS). 72% of the teachers’ responded that universities pay for the 

online platform for learning. 54% of the teachers’ responded they must be a consent 

observation during online classes like outsiders from university authority come to observe 

the teaching and learning process. 54% of the teachers’ responded that the material must be 

evaluated on learning website of universities. 63% of the teachers’ responded they must be 

answerable for what they are teaching. 72% of the teachers’ responded they should be check 

and balance on students during exam. Improve it by adding different mode of examination. 

Conclusions  

1. Majority of the students agreed their attention was diverted because they perform 

household task during online learning. They were agreed that the teachers were timely 

respond to our massage/mail. They join classes when they were travelling. Students 

were agreed that during online class when teacher asked me questions, they were kept 

silences. They were agreed that the online classes made us lazy. 

2. Most of the students were agreed they can use online exam efficiently. They were 

disagreed that during online exam, they find correct answers by using other websites. 

Students were disagreed that during viva they get help form google to find correct 

answer. Students were disagreed that during exam, they often take screenshot of 

questions, to ask friends for correct answers.   

3. Majority of students were disagreed that their eyesight badly effected when we 

continuously see screen. Students were disagreed that when they attend class at home, 

they can distract due to noisy environment. Students were agreed that due to lack of 

confidence they feel hesitant for asking question. Majority of students were disagreed 

they can easily bear expenditures of Wi-Fi. Students were agreed that the due to online 

classes they cannot manage time for self-study. Students were disagreed that they cannot 

understand the topic because teachers just read the slides and do not explain it. Students 

were agreed that their GPA /CGPA has improved due to online system.   

4. Overall, the experiences of the students about the online learning system are that 

majority of the students were satisfied that online system were suitable for learning 
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during COVID-19.  Because they learnt many skills, on the other hand they thought that 

it as a wastage of time because their concept where not clear also teachers cannot 

provide material timely.  

5. Teachers were during online classes when they ask any question from students, they 

were absent and don’t respond timely. Online exam was much not satisfactory. 

Development of 100 MCQs was a big problem, because it was time consuming and 

quality of 100 MCQs was not assured.  Students’ grades have improved due to objective 

type or papers, or repeated questions.  

6. University teachers suggested that teachers must be very active and vigilant. So, using 

various activities for exam giving reading task, share the reading, to motivate students to 

speak up and participant in class. They also suggested that teachers should get some 

tanning on how to involve students in online class and learn new. 

Discussion  

During exam, students often take screenshot of questions, to ask friends for correct answers. 

They cannot easily bear expenditures of Wi-Fi. They could not understand the topic because 

teachers just read the slides and did not explain it. Similar results found in another study by 

Mahboob, (2020) that some learners faced internet connectivity problems, and downloading 

courses’ materials problems. Online exams could not be opened on learners’ mobile phones. 

Most of the students avoid interacting during online courses because their eyesight badly 

effected when we continuously see screen. The availability of online meetings makes it 

easier for us to interact with group to complete task. Due to lack of confidence, they feel 

hesitant for asking question. During online class when teacher asked their questions, they 

were kept silent. On the other hand, (Farrah & Jabari, 2020) found that most of students 

avoid interacting during online courses because they actually do not take them seriously as 

the quality of the internet also affects their interaction negatively. They also make false 

excuses to avoid interacting during the online sessions such as the bad internet connection 

excuses. Instructors and teachers also can affect students’ interaction negatively and reduce 

their interaction and participation levels.  

Teachers expressed that during online classes when they ask any question from students, they 

were absent and don’t respond timely. Online exam was not much satisfactory. Students’ 

grades have improved due to objective type or papers, or repeated questions. Teachers should 

learn some skills to involve students during online class. There should be improvement in 

system to control unfair mean by the students during exam.  
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Similar results found in another study, (Rahayu, & Wirza 2020) that teacher’s thought that 

the online learning system was less effective because of the lack of communication and 

interaction quality between teachers and students. Some students lacked technological 

infrastructure, lack of quota for the internet, and had fewer motivated students. Meanwhile, 

some teachers faced difficulties using ICT, designing an exciting material, explaining the 

material, assessing, and feedback. These problems make teachers though that teaching online 

was not more comfortable nor convenient for education. the teachers showed a good attitude 

toward the use of technology in teaching online during pandemic Covid-19.  

Recommendations 

1. Universities may arrange training for teachers about use of technology in teaching online 

classes and involvement of students.   

2. It is recommended that Government may initiate regulations for cheap internet packages 

for students.  
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Abstract 

 

This study aimed at investigating the linguistic errors of Pakistani Undergraduate ESL 

Learners. To achieve this purpose, 30 scripts of English Language Paper at the 

graduation level of the University of Sargodha were selected through two-stage sampling 

to analyze the translation question attempted in the scripts. A bundle of 244 scripts was 

selected through the convenience sampling method. In the second stage, thirty scripts 

were selected out of the bundle through a systematic sampling method. For the analysis 

of errors “Corder's” taxonomy was used. The analysis indicated that the errors resulting 

from the wrong substitution of words or grammatical elements, especially that of 

incorrect use of tenses were the most frequent errors. It is recommended that college 

teachers of the English Language may clearly explain the grammatical rules. 
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Introduction 

Translation is a productive skill. It is one of the most important but difficult and 

therefore frustrating skills to teach particularly in an ESL/EFL program. In the process of 

second language acquisition, the skill of translation is not only fundamental in conveying 

meaning from the source language (SL) to the target language (TL), but it also has other 

benefits as well. For the learning of four language skills, this pedagogic method 

facilitates us and makes a foreign language more comprehensible for its foreign learners. 

As viewed by Menck (1991), translation is used as a tool in foreign- language teaching 

with an aim to facilitating the understanding of a text. It can also be used to test how far 

a learner has been able to acquire certain competences (i.e. grammar, vocabulary) in a 

foreign language. Pedagogically, the activities involved in translation tasks have proved 

very practical in developing writing skills i.e. organization of text understanding of 

cohesion and also language learning itself.  

These tasks can induce approximations to target language models to be followed by the 

learners for extended language use (Hyland, 2003). Hence, translation skill is of 

paramount significance in foreign- language teaching. 

The researcher, in the capacity of an ESL teacher at graduation level for more than a 

decade, has observed that most of the students cut a sorry figure while transferring a text 

from L1 to L2.It is an identified phenomena that even those students, who possess, to 

some extent, the ability of free-composition, are reluctant to translate a text from L1 to 

L2 and are prone to opt for the alternative free-composition question instead of 

attempting on translation question in B.A/B. Sc Examination English Language Paper. 

As ESL learners generally think in L1 and write or express in L2. This problem of 

translation invariably tells upon their performance in other courses because the ability of 

translation is required for continuous writing activity in examinations and assignments. 

This situation is baffling because at graduation level students are supposed to have 

mastered the basic linguistic and writing skills to allow for a good proficiency level but 

their performance falls short of all assumptions and calls for diagnostic and remedial 

measures to be taken by the language teachers. There is a dire need to unearth the areas 

of translation skill from where difficulty arises for ESL students to help them overcome 

their weaknesses.  

It is the linguistic errors which lie at the heart of translational incompetency. For the first 

time in the history of language learning process, Corder (1967) highlighted the 

importance of errors. He held the opinion that the researchers should classify the errors 

in order to learn what type of practices and tactics are used by language learners while 

making use of translation skill to understand and express in foreign language. Thanks to 

Corder (1987) that at present, error analysis is considered to be a scientific method in the 

sphere of linguistics. As Ellis (1994) cites, “It was not until the 1970s that EA became 
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recognized part of applied linguistics, a development that owed much to the work of 

Corder. Prior to Corder, linguists worked on observation of learners’ errors and the 

categorization of errors. They also attempted to see the frequency of errors but they 

rarely acknowledged the role of errors and their analysis in second language acquisition. 

Corder exhibited that error analysis can provide a great deal of help to researchers, 

teachers and students of foreign language. Many key concepts about errors have been 

introduced by Corder (1987) in his article “The significance of learners’ errors” (P.83). 

The distinction of systematic and non-systematic errors was introduced by him. He 

informed that non-systematic errors ensue from one’s native language and a deficient 

knowledge of one’s native language is exhibited through these errors i.e. deficient 

linguistic competence. Corder (1987) names them as “mistakes” and holds that they do 

not play significant role in the language learning process. For the systematic errors which 

ensue from one’s second language, he uses the term “errors”. It has been opined by 

Corder (1987) that learning of second language is facilitated by the knowledge of native 

language. He is of the view that errors do not inhibit the learning process rather they 

serve as evidence of one’s learning strategies. It is a happy outcome of Corder’s work 

that after realizing the significance of errors in SLA, the researchers in the field of 

language learning started to examine the errors with a view to knowing how learners 

acquire L2 while committing and correcting errors.   

Later researchers also acknowledged and recognized the advantageous role of errors and 

their analysis for both learners and teachers. Said (2014) stated that for the identification, 

description and explanation of errors in learner’s language; error analysis has proved to 

be a useful set of procedures. Various type of inferences about language and language 

learning can be made through the data produced by translation error analysis. 

Furthermore, this data can highlight the specific points where language system is 

vulnerable to disturbances or is difficult to be acquired. However, it has some limitations 

like the analysis of errors in isolation can’t account for all difficulties (Anderson,1977); 

the classification of errors may be subjective; the points of difficulty in target language 

may have been identified impressionistically and hence appear to be vague; the sampling 

procedures may also be biased, focus on single source of error may lead to ignoring other 

sources. Despite these limitations, error analysis has gained significance in ESL learning 

and teaching process. Corder (1987) emphasized the importance of error analysis by 

suggesting that in the first place, it tells the teacher about the level of progress of learner 

towards the goal, and consequently the teacher also gets knowledge about what remains 

to be done. Secondly, it furnishes evidence to the researcher about learning and 

acquisition of language, unfolding before him the strategies or procedures employed by 

the learner in his process of discovering language system. Thirdly, it informs that errors 

are indispensable to the learner himself, because they tell him what to learn and how to 

learn. The learners are forced to use previously unknown vocabulary while working on 
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translation tasks (Swain,1985). These tasks also enable the learners to ‘notice a gap in 

their own knowledge when they encounter a problem in trying to produce the L2’ (Swain 

& Lapkin, 1995). However, error analysis is not an easy and straight forward task as 

Popović has opined that “human error classification is a difficult and time-consuming 

task” (Popović, 2011: 59). 

The present study has been opted with a view to equip the Pakistani college teachers 

with a more systematic knowledge of Pakistani undergraduate students’ translational 

errors by explicating exactly the areas of weaknesses so that they may enhance the level 

of proficiency of their students.   

Objective of the study 

Based on the assumption that raising teachers’ awareness of translational errors will be 

helpful, this project has three objectives: 

1. To identify the types of errors in translation from Urdu into English. 

2. To determine the most frequent translational errors of Pakistani Undergraduate ESL 

learners. 

3. To guide the teachers to provide better writing correction feedback to L2 learners. 

Research methodology 

The study followed the content analysis method and delimited to the English Language 

Paper at graduation level of University of Sargodha. In this study the two-stage sampling 

was used. At the first stage, a bundle of 244 scripts of English Language Paper at 

graduation level was selected out of all the bundles containing English Language Paper 

at graduation level of University of Sargodha through convenience sampling method. At 

the second stage, thirty scripts were selected out of the bundle through systematic 

sampling method. For the purpose of analysis of students’ translation errors, Corder’s 

taxonomy of errors was used. 

Significance of the Study 

The study on translation errors is beneficial as it not only pinpoints problems students 

have in translating from Urdu into English, but also indicates the weaknesses students 

have in English. As a result, the right methods can be used to address those problems, 

and a better proficiency level might be achieved among our graduation students. The 

researcher expects that the present study will assist the teachers in the choice of an 

appropriate pedagogical method and will also serve fresh insight to those who design 

language learning materials. The purpose of this study is to aid the teachers who teach 

the skill of translation rather than facilitating professional translators, hence it 

encompasses only linguistic errors which are a portion of the vast and debating ground of 

the errors of translation. 
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Data Analysis and Results 

Taking into consideration a quantitative criterion, the researcher tried to find the vast 

majority of the errors made by students in translation. For the purpose of analysis of 

students’ translation errors, Corder (1973) taxonomy of errors was used. In his 

taxonomy, he has classified errors with respect to their processes; i.e. the ways in which 

errors are made or committed by the learners of language. Four main processes are there 

in Corder's taxonomy:  

1- Omission: omission of some required element. 

2- Addition: addition of some unnecessary or incorrect element 

3- Substitution: selection of an in correct element) 

4- Permutation: wrong order of elements.  

Errors with Examples 

1. Errors of Omission  

1.1. Omission of the definite article "the"  

* It is first part of national character to have patriotism.  

1.2. Omission of the indefinite article "a/an"  

* . The love of homeland is passion which sacrifices personal interest. 

1.3. Omission of preposition  

* We all are aware it. 

1.4. Omission of plural "s"  

*Pakistan is surrounded by national and international problem.  

1.5. Omission of the third singular person "s"  

*. The love of homeland is a passion which sacrifice personal interest. 

1.6. Omission of conjunction   

*. It is the zeal sacrifices personal interest. 

1.7. Omission of possessive pronoun  

* We need to learn a lesson from glorious past.  

1.8. Omission of copula  

*. We all aware of them. 

1.9. Omission of auxiliary verb  

* At this time Pakistan encircled by many national and international problems. 

2. Errors of Addition  

2.1. Addition of the definite article "the"  

* The first element of the national character is the love of one’s country.  

2.2. Addition of indefinite article "a/an"  

*Patriotism is a such passion which sacrifices personal interest.  

2.3. Addition of preposition  

* The second part of national character is to maintain to integrity.  
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2.4. Addition of copula  

 *We are needing a sincere and faithful leader. 

 2.5. Addition of conjunction 

 * The citizen of an independent country thinks before doing anything that if it will be 

beneficial or not. 

3. Errors of Substitution  

3.1. Wrong selection of words  

* Pakistan is suffering from many country and international problems.  

3.2. Wrong selection of parts of speech  

* . We need an honesty and peaceful leader.  

3.3. Wrong selection of tenses  

*We need a leader who brought us out of destruction.  

3.4. Wrong selection of preposition  

* Today Pakistan is suffering into many problems. 

 3.5. Wrong selection of article 

*The citizen of a independent country thinks before doing anything. 

3.6. Wrong selection of conjunction 

* The citizen of an independent country thinks before doing anything that it will be 

beneficial or not. 

3.7. Wrong selection of pronoun 

* We need an honest and peaceful leader which can save us. 

3.8. Wrong selection of auxiliary verb  

* The enemy of Islamic nation are very clever. 

4. Errors of Permutation  

4.1. Wrong order of elements  

* The Islamic republic of enemies are very clever. 

Results  

The results found after analysis of translation data have been presented as follows: 

Table 1   

Students’ Linguistic Errors 

No  Types of Errors  Frequencies Percentage 

1 Errors of Omission   76 29% 

2 Errors of Addition   26 9.6% 

3 Errors of Substitution 132 50.3% 

4 Errors of Permutation   28 10.6% 

 Total 262  

  

Table 1 indicates that there were total 262 errors in the analyzed translation paragraphs. 

There were 29% (76) omission errors, 9.6% (26) addition errors, 50.3% (132) 
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substitution errors and 10.6% (28) permutation errors. 

 

Table 2  

Errors of Omission 

No Types of Omission Frequencies Percentage 

1 Definite Article ‘the’ 02 2.6% 

2 Indefinite Article a/an 10 13.15% 

3 Preposition 10 13.15% 

4 Plural ‘s’ 14 18.4% 

5 Third Person Plural ‘s’ 06 7.9% 

6 Conjunction 06 7.9% 

7 Pronoun 04 5.2% 

8 Copula 14 18.4% 

 Total 76  

 

Table 2 reflects the details of omission errors. Among the total 76 omission errors there 

were 2.6% (2) errors of definite article ‘the’, 13.15% (10) errors of Indefinite Article 

a/an, 13.15% (10) errors of Preposition, 18.4% (14) errors of Plural ‘s’, 7.9% (6) errors 

of Third Person Plural ‘s’, 7.9% (6) errors of Conjunction, 5.2% (4) errors of Pronoun 

and 18.4% (14) errors of Copula.  
 

Table 3  

Errors of Addition 

No Types of Addition Frequencies Percentage 

1 Definite Article ‘the’ 14 53.8% 

2 Indefinite Article a/an 02   7.6% 

3 Preposition 04 15.3% 

4 Copula 04 15.3% 

5 Conjunction 02   7.6% 

 Total 26  

 

Table 3 reflects the details of Addition errors. Among the total 26 Addition errors there 

were 53.8% (14) errors of  the addition of Definite Article ‘the’, 7.6% (02) errors of the 

addition of Indefinite Article a/an,15.3% (04) errors of using unnecessary Preposition , 

15.3% (04) errors of Copula, 7.6% (02) errors of Conjunction. 

 

 

 

 



Rehman & Kausar                             56 

JESAR V-9(2); ISSN 2310-7901 (Print) 2409-7756 (Online) 

Table 4   

Errors of Substitution 

No Types of Substitution Frequencies Percentage 

1 Wrong selection of word 16 12.12% 

2 Wrong part of speech 20 15.1% 

3 Wrong selection of tense 34 25.7% 

4 Wrong selection of preposition 24 18.1% 

5 Wrong selection of Article 08 6.6% 

6 Wrong selection of conjunction 10 7.6% 

7 Wrong selection of pronoun 12 9.09% 

8 Wrong auxiliary verb 08 6.06% 

 Total= 132  

 

Table 4 reflects the details of Substitution errors. Among the total 132 Substitution 

errors, there were1 2.12%(16) errors of Wrong selection of word,15.1% (20) errors of  

the use of  Wrong part of speech, 25.7% (34) errors of Wrong selection of tense, 18.1% 

(24) errors of Wrong selection of preposition, 6.6% (08) errors of Wrong selection of 

Article, 7.6% (10) errors of Wrong selection of Conjunction, 9.09% (12) errors of Wrong 

selection of Pronoun and 6.06% (08) errors of wrong use of auxiliary verb. 

Table 5  

Errors of Permutation 

Errors of Permutation Frequency 

Errors of wrong ordering of elements 28 

 

Table 5 indicates that there were 28 errors of Permutation in total which result from the 

wrong ordering of syntactic elements. 

The following pie graph provides information about these errors at a glance: 
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Figure 1 

Errors of Permutation 

 
The pie graph drawn above shows that the students committed substitution errors during 

translating the paragraph from native language to second language in the highest 

frequency, omission errors in the second highest frequency, addition errors in the third 

highest frequency and permutation errors in the lowest frequency. 

The frequency of errors checked through the analysis of translation data has been 

exhibited in the tables presented above. According to the results found in these tables, 

errors of substitution make up the greatest part of the errors (50.3%);errors of omission 

come next(29%); errors of addition have the third largest share(19.6%); and permutation( 

wrong order of elements)) are the linguistic errors rarely committed by 

learners(10.6%).As far as the errors of substitution are concerned, it has been observed 

that the most frequent error is the wrong substitution of tense(25.7%).Wrong selection of 

preposition is also common among students(18.1%)Errors  of omission make up the 

second largest part of errors and among these the most frequent are the omissions of 

plural ‘s’ and copula. Errors of addition also constitute a major part (19.6%) of students’ 

errors and the most frequent erroneous additions done on the part of students are that of 

the definite article ‘the’ (53.8%). Unnecessary use of preposition and copula is also 

frequent in students’ work. Errors of permutation (wrong ordering of elements) are the 

least frequent (10.6%) among the under graduate learners. The following pie graph 

provides information about these errors at a glance: 
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5. Conclusions and discussion 

Based on the results, it can be concluded that the types of errors made by the students, 

while translating a text from L1 to L2, are varied. The types of errors found in this study 

are in line with Corder's taxonomy (1973). The classification of these errors can be made 

according to their processes: Omission (omission of some requisite element), Addition 

(addition of some redundant or incorrect element), Substitution (selection of an incorrect 

element), and Permutation (wrong order of elements). The errors of substitution make up 

the greatest part of the errors. It is an indication of interference of native language 

structures and lack of foreign language knowledge. The most frequent substitution errors 

are errors in tense substitution which demand a need for more sound knowledge of 

tenses. In relation to omission errors, plural(s) and copula make up the greatest part of 

omissions. This might be because of native language interference and lack of foreign 

language structures on the part of students. A comparatively smaller ratio of permutation 

errors indicates that at undergraduate level students generally acquire a reasonable 

proficiency level of foreign language structures. What is needed is to provide them 

sufficient exposure to foreign language to avoid omissions and substitutions. Among the 

errors of addition, addition of definite article ‘the’ has the highest frequency. This again 

shows a general lacking on students’ part.                  

Recommendations  

In the light of conclusions drawn from the study, the researcher furnishes following 

pedagogical recommendations:  

1. The teachers of English Language at college level should give clearer explanations 

about grammatical rules and parts of speech because the results of this research exhibit 

that students frequently commit errors in these areas.  

2. The teachers of English Language at college level should pay special attention to the 

teaching of articles and application-level exercises should be used practice. 

2.1 Studies on  Compliments  in  Western Asia:  The  Case  of  Turkish  and  Persian  

Khan and Rustam; ARJASS, 4(1): 1-19, 2017; Article no.ARJASS.34999  
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